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ABSTRACT

In spite of the widespread use of the concept of “intercultural communication competence” in theoretical
and empirical studies, there are problems with the development of this competence in real-time teaching
process within local contexts. This research aims to analyze the situation regarding the development of
intercultural communicative competence in the learning process in the context of Turkey and to evaluate the
approach used as a starting point for developing linguistic and cultural awareness among the students of the
Russian language and literature department in Ankara Haci Bayram Veli University. As part of the study, the
author used the methods of deductive analysis, the analysis of the current state of the problem as well as the
onomasiological and contrastive analysis. The author analyses the results of testing, based on the ideas of
contrastive onomasiology and presented in a learning book for the Translation Course. The results show that
a comparative analysis of the reality — language interaction models based on concepts such as “situation”,
“perspective” and “reframing” helps develop the awareness of the students towards the different “thought
patterns” The main conclusion of this paper is the thesis that contrastive onomasiology contributes to the
development of linguistic and cultural awareness, which is the first step towards intercultural communicative
competence.
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OPUTUHANDBHAA CTATbA

OTnpaBHas TouKa Ha AOPOXHOM KapTe
MEXKYNIbTYPHOU KOMMYHUKATUBHOM
KoMneTeHUuuu (Ha npuMepe TypeLKo-pyccKOM
A3bIKOBOM Napbl)

0. KozaH
YHuBepcuteT nMeHn Xamxku baripama Benu, AHkapa, Typums

AHHOTALUA
HecmoTps Ha WMPOKOE UCMONb30BaHUE MOHATUS KMEXKYNBTYpHas KOMMYHWKAaTUBHAsA KOMMNETEHLMS» B Teope-
TUYECKMX U IMMUPUYECKMX UCCIEN0BAHUSX, Pa3BUTME 3TON KOMMNETEHLMU B NpoLecce 0byyeHus B peanbHOM
BPEMEHM U B ONpeLe/IeHHOM NPOCTPaHCTBE COMPSKEHO C HEKOTOpPbIMU Npobnemamu. Lienbto faHHOM paboThl
SBNSETCS aHaNN3 CUTyaLuKn B 061aCTV pa3BUTUS MEXKYIBTYPHOM KOMMYHUKATUBHOM KOMMETEHLMN B NpoLLec-
ce obyyeHns B KOHTeKCTe TypuMM M OLEeHKa NoAX0A4a, NPUMEHEHHOr0 B KayeCTBe OTMPaBHOM TOYKM ANS pas-
BUTWS Yy CTYAEHTOB JIMHIBOKY/IbTYPOJOrMYECKON OCO3HAHHOCTU Ha OTAENEHMM PYCCKOro A3blka U UTepaTypbl
B AHKapCcKoM yHuBepcuTeTe nM. Xamxu baripama Benu. B pabote ncnonb3oBaHbl MeTOAbl aHanM3a TeKyLLero
COCTOSIHMSA NpobaeMbl, AelyKTUBHOrO aHanM3a, a Takke OHOMAaCMONOrMYECKMI U COMOCTAaBUTENbHbIW aHaNu3.
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ABTOp aHanu3upyeT pe3ynbTaTbl anpobaunm NoAxXoaa, OCHOBAHHOIO Ha MAESX KOHTPACTUBHOM OHOMACKUONOrM
W NpeacTaBAeHHOro B yue6HOM nocobum no aucumnnmHe «Mepesony». Pe3ynbraTbl NOKa3bIBAOT, YTO CONOCTABU-
TEe/bHbIM aHANM3 MOAENen B3aMMOAENCTBUS AENCTBUTENBHOCTM M A3bIKa HA OCHOBE TaKMX MOHSATUM, KaK KCUTY-
auMsy, «NepcnekTmBa» U «pedperiMUHr», CNoCOBCTBYET Pa3BUTUIO OCO3HAHHOCTM MO OTHOLIEHMIO K Pa3fIMYHbIM
«MOAENAM MbILLIEHUN» Y CTYAeHTOB. OCHOBHBIM BbIBOAOM PabOTLI ABASETCS TE3UC O TOM, YTO KOHTPACTMBHAS
OHOMacKonorms cnocobcTByeT Pa3BUTUIO JIMHTBOKYJIbTYPOSOrMYECKOM 0CO3HAHHOCTU, YTO SBNSETCA NEePBbIM
LIAroM Ha NyTU K MEXKYNbTYPHON KOMMYHUKATUBHOM KOMMETEHLUMMN.

Kniouesbie cnosa: MexKynbTypHas KOMMYHUKATMBHAs KOMMETEHLUMS; KOHTPACTMBHAs OHOMACMONOIUST; IMHIBO-

Kynbtyposorn4yeckaa 0CO3HaHHOCTb

Ans yumuposarus: Kosan 0. OTnpaBHas TOYKa Ha AO0POXHOM KapTe MEXKY/IbTYPHON KOMMYHUKaTUBHOM
KOMMeTeHuUn (Ha npuMepe TypeLKo-pycCcKon 13bIKOBOW napbl). Review of Business and Economics Studies.
2023;11(1):51-57.DOI: 10.26794/2308-944X-2023-11-1-51-57

Introduction and literature review
Intercultural Communication Competence
(ICC) has been now for decades in the main-
stream of the approaches to the foreign lan-
guage teaching. In spite of the frequent use of
the term in theoretical and empirical research
there is no consensus on definition of the ICC
[1-3]. ICC acts as an umbrella-term for re-
searchers working in different areas, and there
are different models of ICC for specific context
[4-5]. The most famous model of ICC in lan-
guage teaching presented in 1997 and known
as “Byram’s model” remains at the core of
ICC. Some of the main components of ICC in
this model are knowledge, skills, attitudes and
awareness [6]. As Byram notices, these compo-
nents are “taken for granted” in the European
context [7], so have to be discussed in a broader
perspective. Recently, researchers have tried
broadening the European context and “visual-
ize” ICC with other variables [5, 8]. While the
theoretical and empirical studies on ICC draw
researchers’ attention, there seems to be a
growing gap between theory and practice at
the “basement level” of the process of teaching
foreign language with a focus on ICC [9-10]. In
the case of Turkey, recent studies show that the
foreign language teaching bachelor programs
are not ICC-focused [9], and although lectur-
ers seem to be aware of the importance of the
ICC, they prefer to focus on the grammatical
issues rather than language in use or intercul-
tural awareness due to the insufficient linguis-
tic skills of the students or students’ prejudices
towards the target culture [11]. The research-
ers highlight the problem of Western cultures-
oriented teaching materials [11], insufficient
knowledge on ICC and insufficient lessons as a

result of it [12]. In this case, foreign language
teachers or language lecturers at the university
are supposed to rely on their own “roadmap” to
ICC, trying to develop an awareness as a criti-
cal concept, which triggers the development
of other components. This roadmap seems to
include many variables regarding the factors
mentioned above along with the culture-specif-
ic factors [13] among which, in the case of Tur-
key, can be monolinguality, ethnocentricity and
stereotypes about the target culture [12, 14].

This paper aims at spotlighting the issue of
ICC in terms of defining the starting point for
the ICC roadmap from the perspective of a lan-
guage lecturer in Turkish-Russian language pair
in the context of Turkey. This paper suggests that
contrastive onomasiology can be the starting
point in the process of the intercultural aware-
ness development with its objective of acquiring
“cultural-thought patterns” [15]. It is argued that
the onomasiological approach can be adopted
for the language lecturer’s needs and applied
in the teaching materials aiming at “a change of
perspective on self and other” [7], which leads to
awareness towards different layers of the lan-
guage and culture.

The teaching context
The approach based on the ideas of contrastive
onomasiology was applied in learning materi-
als prepared for the Translation Course, being
a compulsory subject for the 1%, 2" and 4 year
students of the Department of Russian Lan-
guage and Literature at Ankara Haci Bayram
Veli University in Turkey. The course is includ-
ed as a two-hour-per-week module in the cur-
riculum. The 1%t year students can participate
in this course as well as other courses in the
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curriculum after the compulsory one-year Rus-
sian language programme. Most of the 15t year
students enrolled in the Translation Course had
Russian proficiency level of A2 after receiving
approximately 670 hours of formal grammar,
reading, writing and speaking during the com-
pulsory language programme. The Translation
Course with the awareness-perspective based
on the contrastive onomasiological approach
was a new experience for the 15t year students.
The approach applied during the 15t year Trans-
lation Course enabled students to translate
texts on topic-in-case from Turkish into Rus-
sian, as well as producing such texts in Russian,
with different perspectives on the situation in
the text and focus on the “thought patterns”
awareness. The observations of the 1%t year stu-
dents’ progress on their way to developing a
perspective of the “other” and gaining aware-
ness of the reality-language interaction are in-
troduced in this article as a part of the outcome
of the innovations in practice.

Reason for the innovation
In spite of the widespread use of the concept
of “intercultural communication competence”
in theoretical and empirical studies, there are
problems with the development of this com-
petence in real-time teaching process within
local contexts. In case of Turkish — Russian
language pair in Turkey, currently there are
no studies on ICC problem and no teaching
and learning materials with the focus on “a
change of perspective on self and other” [7],
being one of the most important components
of ICC. The change of perspective starts with
the analysis of the “thought patterns”, which
are usually taken for granted in the moth-
er tongue (first language) but can become a
“cognitive nightmare” when dealing with the
second language. At this point, there is a need
to apply an approach that enables us to see
the interaction between the reality and their
models it, created by languages and followed
by us as a kind of cognitive map. By analys-
ing these models, we can observe unique and
universal features that help us to read the
cognitive map of “the other” and to be aware
of “the self”. It was considered necessary to
provide a solid theoretical framework for all
these ideas and to develop learning materials

with a focus on the analysis and interioriza-
tion of the cognitive maps of the languages in
case. Thus, the research aiming at compiling
“core ideas” behind the contrastive onoma-
siology was an important part of the process
prior to the innovation in practice.

The innovation in practice based on the ideas
of the contrastive onomasiology was developed
with regard to the needs of the professional lan-
guage training in Turkish-Russian language pair,
focusing on the translation competence, which
implies ICC. The main objective of the innova-
tion was defined as the analysis of the naming
patterns of the situations in Turkish — Russian
language pair with a focus on structural and se-
mantic features, followed by the interiorization
of the patterns through exercises.

Description of the innovation

The theoretical framework behind the idea that
contrastive onomasiology can be a starting
point for a language lecturer who is supposed
to be responsible for developing ICC from the
“zero-level” but has to deal with the issue in
the rich-in-theory environment in general, but
with no teaching materials aiming at the con-
cept of awareness, is based on the following
ideas and approaches:

1. The idea of natural language being the pri-
mary modelling system with its crucial implica-
tions on human beings, presented in [16—17].
Following this idea, it can be suggested that to
“advance” to the culture level, being the second-
ary modelling system, and to make a shift to
“intercultural” layer with the concept of aware-
ness, we need to conceptualize and internalize
the primary modelling system.

2. The idea of natural language being the
mechanism that encodes information about
the objective and subjective reality in different
models of categorization and conceptualization,
discussed in-depth in [18-20]. This approach can
be summarized in a concept of “world-creative
function” of the language [19], which refers to
the idea of language not mirroring but creating
the reality.

3. Onomasiological approach to language
based on the principle “from reality to language”,
interpreted with different focuses [21-23]. The
theory of naming based on the ideas of Mesh-
haninov [24] and developed in [25] and in [26]
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as a “motivation theory”, focuses on process of
naming objects and situations and the naming
patterns. This focus is believed to be the first
step to critical thinking and awareness.

4. Contrastive analysis [27] integrated with
onomasiological approach in models [28-29] is
believed to be applicable in an “every day pro-
cess” of developing awareness and change of
perspective on the way to ICC.

These ideas led to the development of learn-
ing materials in a form of a textbook [30] with
authentic information texts from leading Russian
and Turkish news agencies and exercises focused
on perspective and reframing. The main concepts
to be analysed and interiorized by the students
were introduced in the following way:

I. The concepts of “Situation”, “Perspective”
and “Reframing” are redefined in a simplified way
and suggested as “keywords” for the “everyday”
teaching process and for learning materials.

II. Situation is defined as an event in differ-
ent modes [18] which can be possible in objec-
tive or subjective reality in any time and space
dimensions with participants and their roles in
the event. As an example of a situation in the
category of “Natural Disasters - Typhoon”, we
can see Tati¢pyH o6pywiuncs Ha MHAoHe3uw (word
by word!: Typhoon broke down on Indonesia
Accusative Determiner) mde] in Russian, while Turk-
ish constructs it like Tayfun Endonezya’y: vurdu
(word by word: Typhoon IndonesiaAccusative Determiner
hit). Situations are constructed by languages in
various language structures.

III. Perspective is defined as a point of view
of one of the participants encoded in a particular
language structure. As an example, the situation
in Tati¢hyn 06pywiuncs Ha MudoHe3uro is construct-
ed in Russian with the perspective of “typhoon”,
so is in Turkish (and English). Russian has other
variants for the same perspective, e.g., TatipyH
Hakpol1 cmpany (word by word: Typhoon covered
the country); Tati¢pyH yoapun no cmpane (word
by word: Typhoon hit the country). Turkish has
the same perspective in Tayfun meydana geldi
(word by word: Typhoon came to the openness/
open space). These perspectives can be examined
under a category of “realization” of the event.
Classification of the perspectives is suggested

! In word-by-word reconstruction root morphemes were ana-
lyzed in order to demonstrate the images encoded in language
structures. Root morphemes as in [31].

to be adjusted on the basis of the meaning <
text model as in [28].

IV. Reframing is defined as a change of per-
spective followed by a shift in the roles of par-
ticipants. In this approach, the concept of re-
framing, as in [32] is redefined and adjusted for
the lecturer’s needs and goals. In the case of the
above-mentioned situation, reframing in Russian
is possible in models as Cmpana oka3anace 80
enacmu matipyna (word by word: The country is
said to be in the power of typhoon) — CmpaHa
nodsepeznace yoapy matigpyHa (word by word:
The country was thrown under the strike of ty-
phoon) — Cmpana npunsna Ha ce6s yoap matigyHa
(word by word: The country took to oneself the
strike of typhoon). In case of Turkish, reframing is
possible as Ulke tayfunun etkisi altinda kaldi (word
by word: Country- typhoonPosessive Determiner_ jpyf] ;-
encePosessive Determiner _yynder- stayed (The country
was hit by the typhoon)).

The topics of the texts presented as learning
materials reflect the main subjects in the news
connected with the everyday life (e.g., “Natural
Disasters”, “Elections and Protests”, “Interna-
tional Relations”, “Conflicts and Agreements”,
“Science and Technology”, etc.).

At the first lesson, the 1t year students were
introduced the main concepts and objectives of the
approach. After this, each lesson was divided into
three parts: Analysis — Brainstorm — Synthesis.

Each lesson started with the analysis of the
text in Russian. Students were supposed to ana-
lyse the naming patterns of the situations and
the perspective in the pattern. Then they were
asked to list the naming patterns for the same
situation in Turkish and compare the models in
the language pair. This type of analysis was a part
of the students’ homework. As part of the “Brain-
storm”, the students were supposed to analyse
the models of the same situation with different
perspectives, which were introduced after each
text. The students were asked to reflect on the
naming pattern change in the language pair and
were welcomed to comment on the “thought
patterns”, existing in the modern Russian and
Turkish. The “Synthesis” part of the lesson was
supposed to bring together students’ knowledge
and “reframing skills” connected to the topic-
in-case. At this point, the students were asked
to translate text on the same topic from Turkish
into Russian, using different perspectives and
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applying the necessary reframing models. Thus,
each lesson was expected to be student-centred
with the teacher in the role of “Mentor”, explain-
ing the origins of the naming patterns and the
variety of the perspectives in the language.

Reflection and analysis
The following ideas are based on the obser-
vations on students’ progress on their way to
developing a perspective of the “other” and
gaining awareness of the reality-language in-
teraction in different cultural contexts, being
Turkish-Russian in our case:

1. The onomasiological approach contrib-
utes to the development of critical thinking to-
wards the relations between the reality and the
language. One of the main theoretical outputs
can be defined as “not to take the language for
granted”. This idea can be verbalized in a broader
way as “not to take the source or target culture
for granted but to scrutinize it”. Every cultural
fact from the use of interjections and nonverbal
communication to allusions and connotations
has to be questioned.

2. Analysis of the reality — language rela-
tions spotlights an issue of images encoded in
language and triggered by cultural dimension.
For the source language and culture, there can
be no obvious relations between su (water) and
protesto (protest) with their situations as in [su
— dokmek — dokiilmek] (water — to pour out)
and [protesto — bir seye doniismek] (protest — to
turn into something), but the target culture can
reveal something different about the situation,
thus showing deep layers behind ordinary — at a
first glance- things. As an example, Russian binds
these events with the naming pattern constructed
on the image of “movement” in a time and space
dimension, so in this case we have [Water]Meve-
ment — [Event]Mevementag in [Boma]™™ — [Co6bITHE]
Bomroest with spacetime-oriented classifiers [33]:
IIpomecmol vL1uUNUCE 8 cMONIKHO8eHUs (Word by
word: Protests poured out into clashes). There-
fore, the naming patterns for the situations with
its images both in source and target language
context have to be questioned and analysed,
starting from the very beginning.

3. Analysis of the situations focused on a hu-
man being with its physiological and psycho-
logical dimensions can reveal hidden patterns of
the language and culture, which can be crucial

for understanding of the “other”. On the one
hand, there can be “I-language” as in the case
of modern Turkish with its activation of a hu-
man, e.g., Usiidiim (word by word: [freeze + I]
Past Tense Determiner (T am cold)), Egleniyorum (word
by word: [joy+ I]Present Tense Determiner (T gy enjoying
myself)). In the case of a human interacting with
an object, Turkish demonstrates strong connec-
tivity between a human and an object through
the category of “belongingness”, e.g., Benim
sorunlarim var (word by word: [[Posessive Determiner 4
Problems Posessive Determiner 1 FyjgtExistential State] (jyst to
compare with “I-perspective” in English: “I have
problems”)). This concept of connectivity can be
applied to different situations in Turkish such
as “body-part” frame (Basim agriyor (word by
Word: [HeadPosessive Determiner 4 AChe Present Tense/3rd Person
beterminer] (T have a headache)). On the other hand,
we can have “(To-) Me-Language” as in case of
Russian with its passivisation of the participant,
e.g., MHe xonodHo (word by word: [MeP2ve+ Cold-
State Determiner] (T am cold)), MHe secesno [MePative +
Enjoystate Determiner] (T am enjoying myself)), Mue
8UOHO [MePative + SeeState Determiner] (T (can) see)). In
case of a human-object interaction, we can see
“existential loneliness” created by the language.
Russian reconstructs reality by creating a space
dimension between the participant and the ob-
ject, e.g., Y mens npobnemst (word by word: [Space
Determiner + MePassive Actant Determiner + Prohlems]
(I have problems)). The body-part frame is re-
constructed with the same model, e.g., ¥ mens
6osum 2onosa (word by word: [Space Determiner
+ MePassive Actant Determiner 4 AChe Present Tense/3rd Person Determiner
+ Head] (I have a headache)).

4. The concepts of perspective and reframing
included in the analysis of the reality-language
relations highlight the anatomy of the situation
reconstructed by the languages. Immersion in the
deepest layers of the naming patterns contributes
to the development of “reality-check-in” aware-
ness when dealing with any kind of intercultural
communication. This kind of awareness allows
us to be competitive (at least for now) against
artificial intelligence, thus has to be conceptu-
alised in the framework of ICC.

Conclusions and future pedagogical
direction
In this paper, the contrastive onomasiological
analysis is suggested to be a starting point on
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the roadmap to ICC. Onomasiological approach
contributes to the development of flexible
thinking and of the reality — language aware-
ness, dealing with language as a software for
the reality. This framework can be a kind of
“meta-tune-up” for developing other compo-

nents within ICC. There is a need for further re-
search on contrastive onomasiology as a frame-
work for teaching materials in local contexts.
Both theoretical and empirical studies are re-
quired for conceptualising the framework and
its applicability in teaching process.
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